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SANTRAUKA 

Baltijos valstybiij universitetq vadybos studijg erdveje vyks- 
tancius svarbius pokycius sqlygoja sie veiksniai: glaudesne 
auditorinio mokymo ir „realaus pasaulio" sqveika, rinkos plet- 
ra, internacionalizavimas ir vis didejanti studentg jvairove. Au- 
tore pateikiatrijose vadybines krypties aukstojo mokslo insti- 
tucijose atlikto tyrimo rezultatus: ISM vadybos ir ekonomikos 
universitete (Lietuva), Rygos mokytojij rengimo irsvietimo va- 
dybos akademijoje (Latvija) ir Estijos verslo mokykloje (Esti- 
ja). Pagrindiniij studijg vadybos programos destytojg atsaky- 
mai j tyrimo klausimus rodo, kad nepaisant pastaraisiais de- 
simtmeciais isaugusio demesio destymo universitetuose ko- 
kybei, paskaita ir auditorine diskusija tebelieka dominuojan- 
ciais destymo metodais. Daugelio respondent^ nuomone, jg 
destymo metodai yra pakitg, vis dazniau pasirenkami naujo- 
viskiausi destymo projektai, beveiktrecdaiis respondents Y ra 
lankg destymo kokybes tobulinimo kursus. 

PAGRINDINig SAVOKg APIBREZIMAI 

• Destymo kokybe - destymo teigiami ir neigiami veiksniai, 
privalumai irtrukumai. 

• Destymo metodai - destymo budai, stiliai ir prioritetai. 

• Pagrindines studijos - studijos po vidurines mokyklos bai- 
gimo bakalauro laipsniui igyti. 

• Paradigmos kaita - naujo poziurio pasirinkimas, studijg 
kaita. 

• Vadybos programos -studijg programos, pagal kurias ren- 
giami vadybininkai. 


jVADAS 

Pastaraisiais desimtmeciais Baltijos valstybiq pagrin- 
diniq studiju vadybos destymo sistemoje vyksta svar- 
bus ir esminiai pokyciai. Tarptautiniu ss^lygq kaita, vy- 
riausybes politika, darbdaviu ir visuomenes lukesciai, 
kintantys paciq universitetu tikslai turi jtakos ir desty- 
mo konteksto kaitai, s^lygoja vis didejanti demesj des- 
tymo kokybei. Sis reiskinys kelia issukius destytojams, 
kurie priversti koncentruoti demesj j pagrinding veikla 
universitetuose - destym^ ir studijavim^- Atlikti tyrimai 


ABSTRACT 

The environment for teaching management in Baltic States’ 
universities has undergone profound changes. The factors involved 
are: greater interaction between classroom teaching and the “real 
world”, market expansion, internationalization, and increasingly 
diverse students. The author reports on the survey findings from 
the three management higher education institutions: ISM University 
of management and economics (Lithuania) , Riga Teacher Training 
and Educational Management Academy (Latvia), and Estonian 
Business School (Estonia). The responses of undergraduate 
management educators indicate that, despite clear indications of 
greater attention and increased interest in the quality of university 
teaching in the past decade, lecture and classroom discussion are 
the dominant instructional techniques. Many of the respondents 
indicated that they had changed their instructional techniques in 
the direction of innovative teaching projects, and almost a third of 
the respondents have taken a course to improve teaching quality. 

DEFINITIONS OF KEY WORDS 

• Teaching quality -refers to strengths and limitations, goodness 
and badness, merit and shortcomings of teaching. 

• Instructional techniques - teaching methods, styles and didac- 
tical preferences. 

• Undergraduate studies- education beyond the secondary level 
leading to a bachelor degree. 

• Paradigm shift- adoption of new outlook and change in studies. 

• Management programmes - study programs which prepare 
students for a role of managers. 

INTRODUCTION 

The last decade or so has witnessed profound and far- 
reaching changes in undergraduate management tea- 
ching in Baltic States. The teaching context has changed 
significantly due to: changing international climate, go- 
vernment policy, expectations of employers and society, 
and changing goals of universities themselves - leading 
to increased emphasis on teaching quality. The pheno- 
menon poses a challenge for instructors because it im- 
plies a greater concentration on one of the core activi- 
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rodo, kad destytojai suvokia si issukj, deja, sis proce- 
sas labai letas. T. S. Kuhn (1970) teigia, kad pokyciai 
mokslineje veikloje nera kumuliacinio laipsnisko po- 
budzio procesai. Naujosios paradigmos iskyla kaip tra- 
dicijq paneigianciu revoliucijq tarn tikros profesines 
bendruomenes mqstyme rezultatas. Sie pokyciai at- 
spindi naujo poziurio jsigalejimq. Deja, naujasis po- 
ziuris gali buti nepriimtinas tarn tikros kulturos atsto- 
vams. 

Is tikrqju savitas destymo ir studijavimo budas su- 
siformuoja tam tikroje bendruomeneje, siejamoje tos 
pacios istorijos ir geografiniu pozymiq, kai tai bendruo- 
menei reikia prisitaikyti prie naujq savitq aplinkos rei- 
kalavimLj (Shade, 1989). Pavyzdziui, studentai Vakarq 
salyse laikosi po-pozityvistinio poziurio j studijas. Sis 
poziuris skatina juos pasitiketi tuo, kq M. A. K Halliday 
ir C. M. Matthiessen (1999) vadina „mokymosi grupes 
idealu“, „optimaliq interakciniq parametrq, kuriq ribo- 
se vyksta mokymasis, sqvoka” (p. 48). A. S. L. Pun 
(1989), F. Jarrah (1998), P. D. Ladd ir Ft. Jr. Ruby (1999) 
teigia, kad Vakarq saliq studentai teikia pirmenybg ak- 
tyviam mokymuisi, aktyviai jsitraukia ir dalyvauja atra- 
dimais ir tyrimais grindziamame mokymo procese. O 
studentai Rytq salyse dazniau renkasi mokymqsi, ku- 
rio strukturq nubrezia destytojas (Dejoy, Dejoy, 1987). 
Taigi sie pagrindiniai dvieju destymo ir studijavimo kul- 
turq skirtumai sqlygoja ir esminius mokymosi budq bei 
didaktiniq prioritetq skirtumus. 

Akivaizdu, kad svietimo pokyciai nuolat vykstantis 
procesas. Gerai zinomi pokyciq ar paradigmq kaitos 
pavyzdziai randami fizikiniuose moksluose. Jie apim- 
tq laikotarpj nuo Ptolomejaus darbu iki Koperniko ast- 
ronomijos ar nuo Niutono iki kvantines fizikos. Para- 
digmq kaita budinga ir socialiniams mokslams. Nuo 
devintojo desimtmecio pradzios sqvoka „paradigmu 
kaita“ vartojama nusakant svietimo kaitq. Paradigmq 
kaitos reiskinius daznai matome is skirtingos perspek- 
tyvos, nes demesj sutelkiame ne j tuos pacius ju as- 
pektus. XXI amziui budingq paradigmq kaitq jvairiu sri- 
ciq studijose galima vertinti kaip dalj platesnes apim- 
ties kaitos, apimancios laikotarpj nuo pozityvizmo iki 
po-pozityvizmo (Berman, 1981; Capra, 1983). 

Paradigmq kaitos procesai vadybos studijose sq- 
lygojo daugybq vadybos destymo ir paciq studiju sam- 
pratos pokyciq Baltijos salyse. Vienas is pokyciq, jvy- 
kusiq Baltijos saliu vadybos studijose aukstojo moks- 
lo sistemoje per praejusj desimtmetj, rezultatq sociali- 
niame kontekste yra didesnis demesys universitetinio 
rengimo kokybei. Del sios priezasties ypac pakito mo- 
kymo metodai - pereita nuo kreida ir destytojo pokal- 
biu pagrjsto destymo prie aktyviq destymo budq: at- 
vejo studiju, individualiq tyrimo metodq, grupinio dar- 
bo projektq, problemomis pagrjsto studijavimo, ir t.t. 
Nors siq destymo metodq pasirinkimas didelis, taciau 
mazoka empiriniu faktq kaip destytojai renkasi tokius 
jvairius metodus. Tad kokie veiksniai lemia vienq ar 
riboja kitq metodq prasirinkim^? Sio tyrimo tikslas ir 
buvo isanalizuoti, kokiems metodams destytojai tei- 
kia pirmenybg, ir istirti veiksnius, sqlygojancius sj pa- 
sirinkim^. Antra vertus, si moksline studija atveria ga- 
limybp apibendrinti paradigmq kait^ vadybos studijo- 
se bei destymo metodq ir vadybos studijq kokybes 
s^veik^. 


ties of universities, i.e. teaching and learning. There is 
evidence that teachers are taking up this challenge al- 
though very slowly. Kuhn T. S. (1 970) argued that change 
in a scientific field does not occur as step-by-step, cu- 
mulative process. Instead, new paradigms emerge as 
the result of tradition-shattering revolutions in the think- 
ing of a particular professional community. These shifts 
involve the adoption of a new outlook that may not be 
culturally appropriate. 

Basically, distinctive teaching/learning style emerges 
among people sharing a common historical and geo- 
graphical setting because they must collectively adapt 
to a unique set of environmental demands (Shade, 1989). 
For instance Western learners accept post-positivism ap- 
proach towards education and predisposes them to- 
wards what M. A. K. Halliday and C. M. Matthiessen 
(1999) calls the ‘learning group ideal’, the ‘notion of the 
optimum interactional parameters within which learning 
can take place’ (p. 48). A. S. L. Pun (1989), F. Jarrah. 
(1998), and R D. Ladd and R. Jr. Ruby. (1999) have pro- 
posed that Western learners accept involvement and 
learning through discovery and exploration, they prefer 
an active approach to learning. Eastern learners more 
often prefer that a teacher provides structure (Dejoy, 
Dejoy, 1987). Thus, the key differences between the two 
teaching and learning cultures imply fundamental differ- 
ences in learning styles and lead to different didactical 
preferences. 

Change seems to be constant in education. Well- 
known examples of changes or paradigm shifts in the 
physical sciences include from Ptolemeian to Coperni- 
can astronomy and from Newtonian to quantum phys- 
ics. Paradigm shifts also occurred in social sciences. 
Since the early 1980s, the “paradigm shift” has been 
used as means of thinking about change in education. 
When paradigm shift takes place, we see things from 
different perspective as we focus on different aspects of 
the phenomenon. 21st century paradigm shifts across a 
wide variety of fields can be seen as part of a larger shift 
from positivism to post-positivism (Berman, 1 981 ; Capra, 
1983). 

The paradigm shift in management education has led 
to many suggested changes in how management teach- 
ing is conducted and conceived in the Baltic States. One 
of the results of changes in the social context of the Bal- 
tic management higher education system in the past dec- 
ade has been an increased interest in the quality of uni- 
versity teaching. The latter has been a reason to switch 
from chalk and talk teaching methods to the active teach- 
ing methods: case studies, individual research projects, 
group projects, problem-based learning, academic serv- 
ice learning, etc. Although all of these instructional op- 
tions exist, there is little empirical evidence regarding 
how faculty members make choices between the vari- 
ous options. What are some of the factors that influence 
or limit these choices? Thus, the purpose of the study 
was to examine faculty preferences for various instruc- 
tional techniques and investigate the range of factors 
that may have impact on these choices. In terms of a 
broader survey scope it implies the insight into the inter- 
dependence of paradigm shift in management educa- 
tion, instructional techniques, and management educa- 
tion quality. 
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VEIKSNIAI GALINTYS TURETI JTAKOS 
DESTYMO METODO PASIRINKIMUI 

Tas pats destymo metodas ar to metodo taikymas gali tikti 
studentq grupei, teikianciai pirmenybg panasiems didakti- 
niams metodams, bet visai netikti heterogeniskais didakti- 
niais prioritetais pasizyminciai studentq grupei. Destymo 
metodas, gali buti efektyvus dirbant su vienu studentu, daz- 
nai tampa neveiksmingas dirbant su kitu (Johnson, 1991 ; 
Warner, 1991). Daugelio mokslininkLj nuomone (Holland, 
1989; Kolb, Fry, 1975; Witkin, Moore, Goodenough, Cox , 
1977; Papo, 2001), visoto priezastis ta, kad pirmenybg skir- 
tingiems metodams lemiaesminiai mokymosi budq skirtu- 
mai - individai paprastai issiugdo skirtingus mokymosi bu- 
dus. Taigi kai kurie studentai gali sekmingiau studijuoti, jei 
mokymuisi taikomi tradiciniai metodai, pavyzdziui, lenta, 
pristatymai naudojant multimedijos projektoriq, paskaitos. 
Sie metodai reikalauja palyginti nedideles studentq atsa- 
komybes. Kitu studenti) studijos sekmingesnes kai pasitel- 
kiama interaktyvus destymo budai, pavyzdziui, individua- 
ls ar grupinio darbo projektai, kompiuterines uzduotys, 
atvejij studijos, vaidmenq zaidimai ar simuliacija. Pastarieji 
reikalauja didziules studento atsakomybes uz savo studi- 
jas. Destytojo profesinis jausmas ir studento prioritetij, ren- 
kantis vienokj ar kitokj mokymo metodq, suvokimas gali 
padeti destytojui apsisprpsti, kokj destymo metodq rinktis 
auditorijoje (Grasha, Yangarber-Hicks, 2000). 

Auditorijoje sprendimams daug jtakos turi paties des- 
tytojo poziuris, jo jsitikinimai ir vertybes (Scrivener, 1994). 
Kaip destytoja(s) supranta destymq ir studijavimq? Kas 
jam arjai svarbu destymo irstudijavimo procesuose? Kaip 
destytojas vertina savo studentus? Tie destytojai, kurie jsi- 
tiking, kad destymo vadyba svarbi ne kokiems nors ste- 
betojams, o patiems studentams, kad studentus butina 
jtraukti j studijij procesq, sukurti jiems galimybes „isgy- 
venti“ verslo tikroves patirtj, o ne skaityti teorines paskai- 
tas, taiko interaktyvius destymo metodus ir renkasi nau- 
jus destymo metodus. 

Institucijq parama gali vaidinti svarbiausiq vaidmenj, 
lemiantj naujausiu metodutaikymqdestyme (Boose, 2001 ; 
Spotts, Bowman, Mertz, 1997). Kai kurios institucijos ne- 
turi pakankamai resursq ir noro paremti vienokj ar kitokj 
naujoviskq destymq. Daznai institucijos skatina destymq 
didelems grupems, nes toks destymo budas padeda su- 
taupyti pinigq. Destytojai gali jausti institucijos spaudimq, 
reikalaujantj naudoti tarn tikrus metodus bei technikas. 
Be to, jiems gali kilti dviprasmisku jausmq, abejoniu, del 
jq tinkamo pasirengimo taikyti vienus ar kitus metodus ir 
tij metodij tinkamumq (Bocchi, Eastman, Swift, 2004). M. 
Driver (2002) nurode, kad tokie klausimai pasidarys dar 
svarbesni, kai vadybos mokyklos susidurs su vis stipre- 
janciu akredituojanciu agenturq spaudimu, kurios reika- 
laus remtis naujausiais metodais siekiant uztikrinti aukstq 
destymo kokybp. 

Studentu skaicius grupeje gali arba skatinti, arba ri- 
boti minetq metodLj taikymq. Per didelis studentq skai- 
cius grupeje gali riboti kai kuriq metodq ir priemoniq tai- 
kymq, pavyzdziui, atvejo studijq, kompiuteriniqtechnolo- 
gijq, vaidmenu zaidimu ir simuliaciju pasirinkim^. Desty- 
tojai nurode, kad studentq skaicius grupeje ir technines 
problemos yra svarbus veiksniai, apsisprendziant, ar rinktis 
tarn tikrus destymo metodus ir kaip tai daryti (Hantula, 
1998; Piotrowski, Vodanovich, 2000). 
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FACTORS THAT MIGHT INFLUENCE 
TEACHING TECHNIQUES’ CHOICE 

Applying the same technique or techniques may be adequate 
for a group of students holding similar didactical preferences, 
but not for a group holding heterogeneous didactical preferen- 
ces. An teaching technique that is effective with one student is 
often not effective with another (Johnson, 1 991 ; Warner, 1 991 ). 
This is because, as many scholars (Holland, 1989; Kolb, Fry, 
1975; Witkin, Moore, Goodenough, Cox, 1977; Papo, 2001) 
believe, fundamental differences in learning style lead to diffe- 
ring didactical preferences, and individuals develop differing 
learning styles. Thus, students may learn better through teach- 
ing techniques that are traditional like blackboard, power point 
presentations, lectures wherein relatively low personal respon- 
sibility for learning is given to students. Some may learn better 
through techniques that are interactive, for instance, individual 
and group projects, computerized assignments, case studies, 
role plays/simulations wherein relatively high personal respon- 
sibility for learning is given to students. An instructor’s feelings 
of competence, as well as his or her perception of student pref- 
erences in instructional technique, may influence the decision 
on what type of technique should be used in the classroom 
(Grasha, & Yangarber-Hicks, 2000). 

Classroom decisions are greatly determined by the tea- 
cher’s own attitude, intentions, beliefs and values (Scrivener, 
1 994). What does s/he believe about teaching/learning? What 
is important for her/him in teaching/learning? What is her/his 
genuine feeling towards the students? Faculty members who 
believe that learning management is not a spectator spot and 
that teachers must engage students by creating “lived” ex- 
periences of business realities and not just lecture on theory 
are likely to employ an interactive, technology-enhanced tea- 
ching technique. 

Moreover, the level of institutional support can play a key 
role in the use of innovative, technology-enhanced teaching 
techniques (Boose, 2001 ; Spotts, Bowman, Mertz, 1997). Some 
institutions do not have sufficient recourses or willingness to 
support certain innovative teaching. Institutions very often sup- 
port big group teaching because this type saves money. Fa- 
culty may feel pressured by their institutions to use certain tech- 
niques and may have mixed feelings about whether they have 
received adequate training and whether such techniques are 
appropriate (Bocchi, Eastman, & Swift, 2004). M. Driver (2002) 
indicated that such issues will become more important as 
schools of management face increasing pressure from both 
their institutions and accrediting agencies to incorporate inno- 
vative, technology-enhanced, high quality instruction. 

Class size may serve either to enhance or limit the use of 
innovative teaching techniques. Large course enrollments can 
hinder the effectiveness of some techniques, like case study 
and computer-based assignments, role plays/simulations. Fa- 
culty indicated that class size and technical problems are 
important factors in determining how or whether they decide 
to use certain instructional techniques (Hantula, 1998; Piot- 
rowski, & Vodanovich, 2000). 

The use of some instructional techniques requires substan- 
tial time, either in terms of course development, course man- 
agement or maintaining one’s currency with the technology 
(Bocchi, Eastman, & Swift, 2004). Although in recent studies 
investigators have begun to question the time difference ex- 
pended with certain teaching techniques (Hilsop, & Ellis, 2004), 
substantial empirical evidence indicates that time constraint is 
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Kai kuriq destymo metodq taikymas reikalauja, kad des- 
tytojas gana nemazai laiko skirtu destomo kurso parengimui, 
jo vadybai, gero destymo technikos lygio islaikymui (Bocchi, 
Eastman, Swift, 2004). Nors naujose savo darbuose tyrejai 
suabejojo, ar tikrai atskiri destymo metodai reikalauja dides- 
niu laiko sqnaudu (Hilsop, Ellis, 2004), vis delto atlikta nema- 
zai empiriniu tyriniu, rodanciq, kad laiko sqnaudos daznai truk- 
do rinktis naujesnius destymo metodus (Hulbert, McBride, 
2004; Vannatta, Fordham, 2004; Vodanovich, Piotrowski, 
1999). 

Tyrimai taip pat rodo (Sax, 1996; Becker, Watts, 2001), 
kad destymo metodu pasirinkimq gali sqlygoti ir destomo da- 
lyko pobudis, destytojo jsitikinimai, jo vertybes bei studijq 
tikslai, kurie dazniausiai lemia, koks destymo metodas bus 
pasirinktas destant tarn tikrq kursq. 

Cia pateiktq tyrimq rezultatq analize parade, kad desty- 
mo metodq pasirinkimui jtakqdaro ne maziau kaip penki veiks- 
niai: studentq mokymosi budas, destomas dalykas, instituci- 
jos parama, laiko sqnaudos ir destytojo poziuris, jo jsitikini- 
mu ir vertybiq sistema. 
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METODAS 

Buvo apklausti etatiniai vadybos studijq destytojai trijose Bal- 
tijos valstybiq vadybos specialistq rengimo institucijose: ISM 
Vadybos ir ekonomikos universitete (Lietuva), Rygos moky- 
tojq rengimo ir svietimo vadybos akademijoje (Latvija) ir Esti- 
jos verslo mokykloje (Estija). 300 anketq siu institucijq desty- 
tojams, parinktiems atsitiktines imties metodu, 2004 metq rug- 
sejo menesj buvo issiqsta elektroniniu pastu. Is 300 anketq 
buvo grazintos 1 26, o tai sudaro 42 proc. 36 atsakiusieji buvo 
is Estijos verslo mokyklos, 49 is Rygos mokytojq rengimo ir 
svietimo vadybos akademijos, 41 is ISM Vadybos ir ekono- 
mikos universiteto. 27 proc. respondentu dirbo profesoriais, 
34 proc. - docentais ir 39 proc. lektoriais. 65 proc. destytojq 
nurode tipinj auditorijos dydj - 40-60 studentq, 25 proc. nu- 
rode mazesnes grupes - 20-39 studentq. Dauguma destyto- 
jq teige, kad vidutiniskai 75 proc. studentq ju auditorijose bu- 
vo jprasto studentisko amziaus (18-24 metq). 

Siekiant nustatyti, ar trijq Baltijos valstybiq vadybos specia- 
listq ugdymo institucijose destytojai taiko naujus destymo me- 
todus, buvo sudarytas 14 metodu sqrasas (Rodrigues, 2004; 
Becker, Watts, 1999). Septyni metodai susijgsu naujausiq des- 
tymo metodqtaikymu atvejostudija, individualiqtyrimq projek- 
tais, grupes projektais, kompiuterizuotomis uzduotimis, veikla 
mazose grupese, problemos sprendimu grindziamomis uzduo- 
timis, vaidmenq zaidimais ir simuliacijomis, o likusieji septyni 
yratradiciniai: studentq pristatymai, diskusijos auditorijoje, pa- 
skaitos, j paskaitas kvieciami sveciai, pranesejai, pristatymai, 
naudojantis vaizdo projektoriumi ir video aparatura. 

Buvo parengta dviejq daliq anketa. Pirmoje anketos daly- 
je tyrimo dalyviai buvo prasomi suskirstyti destymo metodus 
pagal tai, kuriems is jq teikia pirmenybg (1 lentele). Antroje 
dalyje jie buvo klausiami apie destymo metodq ir priemoniq 
pasirinkimq, tq pasirinkimq skatinancius ar ribojancius veiks- 
nius (2 lentele) ir turejo atsakyti j atvirus klausimus apie tai, 
kurj metodq vartojant, studentai jq poziuriu geriausiai moko- 
si, apie pokycius destymo metodq srityje ir apie tai, ar buvo 
imtasi kokiq nors priemoniq savo destymo efektyvumui pa- 
gerinti. Veiksniai, kurie gali skatinti ar riboti destymo metodq 
pasirinkimq, buvo apibrezti atlikus anksciau pateiktqteorines 
literaturos analizg. Antrojoje dalyje buvo prasoma pateikti siq 


a major drawback to faculty use of innovative teaching tech- 
niques (Hulbert, & McBride, 2004; Vannatta, & Fordham, 
2004; Vodanovich, & Piotrowski, 1999). 

Research has also revealed (Sax, 1996; Becker, & 
Watts, 2001 ) that course subject may influence the choice 
of teaching technique. Decisions on what teaching me- 
thod to use for a particular course are likely to be influen- 
ced by the instructor’s beliefs and values as well as lear- 
ning objectives. 

The presented research findings’ analysis suggests 
that there are at least five factors that most likely influence 
teaching technique’s choice: student's learning style, 
course subject limit, institutional support, time constrains, 
and instructor’s attitude, beliefs and values. 
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METHOD 

The sample for this study consisted of full-time faculty 
members in the area of management from three Baltic 
management educational institutions: ISM University of 
Management and Economics (Lithuania), Riga Teacher 
Training and Educational Management Academy (Latvia), 
and Estonian Business School (Estonia). In September 
2004, a questionnaire was emailed to a random sample 
of the three Baltic management higher institutions' faculty 
members. Of 300 questionnaires 1 26 responses were re- 
turned with usable data producing the response rate of 
42 per cent. Of the 126 participants, 36 were from Esto- 
nian Business School, 49 from Riga Teacher Training and 
Educational Management Academy and 41 were from ISM 
University of Management and Education. 27 per cent of 
the respondents had the rank of professor, 34 per cent 
were associate professors, and 39 per cent lecturers. The 
typical class size for 65 per cent of the sample was 40-60 
students, with 25 per cent having smaller classes of 20- 
39 students. Most faculty members indicated that, on av- 
erage, 75 per cent of the students in their classes were of 
traditional age (18- 24 years). 

To determine the extent to which innovative teaching 
methods are being used in the three Baltic management 
educational institutions, the list of 1 4 methods management 
educators often use in colleges/universities (Rodrigues, 
2004; Becker, & Watts, 1999) was identified. Seven of them 
are innovative methods: case studies, individual research 
projects, group projects, computerized assignments, small 
group activities, problem-based tasks, role plays/simula- 
tions, and seven are traditional methods: student presen- 
tations, classroom discussions, lectures, blackboard, guest 
speakers, power point presentations and videos. 

The semi-structured questionnaire that was developed 
for the study contained two parts. In the first section of the 
survey, the participants were asked to rank their preferred 
teaching methods (Table 1). In the second section of the 
survey, participants were asked questions about factors 
influencing and limiting their choices of teaching/learning 
methods (Table 2), and open-ended questions how they 
feel students learn best, about changes in teaching meth- 
ods and whether they have taken any measures to im- 
prove their teaching effectiveness. The factors that might 
influence or limit instructional technique choice were cho- 
sen according to the literature analysis results presented 
above. In the final section additional information was re- 
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papildomq informacijq: destytojo pareigos, studentq 
skaicius grupeje, ir studentg amzius. Klausimij apie des- 
tytojo amziLj, lytj, etniskumq ir tautybq, buvo atsisakyta, 
nes jie galejo sqlygoti respondentq atsisakymq dalyvauti 
tyrime. Kadangi tyrimas buvo zvalgomojo tiriamojo po- 
budzio, tai nagrinejant destymo metodij prioritetus, des- 
tytojq suvokimq apie tai, kokie veiksniai skatina ir kokie 
riboja destymo metodij pasirinkimq, buvo pasirinktaap- 
rasomojo pobudzio statistika. 


3 

REZULTATAI 

Gauti rezultatai apie destymo metodij prioritetus rezulta- 
tai rodo, kad destytojai dazniausiai renkasi paskaitq 
(M=3.99) ir diskusijq auditorijoje (M=3.84). Taip pat ga- 
na daznai pasirenkamas darbas mazose grupese 
(M=3.74) irgrupiniai projektai (M=3.70). Reciausiai pasi- 
telkiami destymo metodai sveciai pranesejai (M = 1.68) ir 
atveju studijos (M=1 .75). Aprasomoji siq pasirenkamLj kin- 
tamujij statistika ir vidurkiq vertes pateiktos 1 lenteleje. 

2 lenteleje pateikiame veiksniq, kuriuos respondentai 
suvoke kaip turincius jtakos destymo metodij pasirinki- 


quested, such as teacher’s rank, class size and students’ age. 
Other variables, like teachers’ age, gender, ethnicity and na- 
tionality, were not measured since they might have caused the 
respondents’ resistance to participate in the study. Given the 
exploratory nature of this study, descriptive statistics was used 
to examine faculty instructional technique preferences and their 
perceptions regarding factors that may influence or limit inno- 
vative teaching/learning methods usage. 


3 

RESULTS 

The findings for preferences of teaching/learning methods 
showed the strongest preference for lecture (M=3,99) and class- 
room discussion M =3,84). The next strongest preferences were 
for small group activities (M=3,74) and group projects (M=3,70). 
Faculty demonstrated the least preference for guest speakers 
(M = 1 ,68) and case studies (M = 1 ,75). The descriptive statistics 
and mean values for these rankings are provided in Table 1 . 

In Table 2 the descriptive statistics for factors that respond- 
ents perceived as influencing or limiting their choices of teach- 
ing methods is presented. The results indicated that 77 per 
cent of the respondents agreed that their preferred instructional 


1 lentele. Destymo metodij pasirinkimas 
Table 1. Teaching/learning methods preferences 


DESTYMO METODAI 
TEACHING/LEARNING METHODS 

5 

ATSAKYMy DAZNUMAS (PROC.) / RESPONSE FREQUENCY (%) 

4 3 2 1 N 

M 

Atvejq studijos 
Case studies 

3.1 

0 

15.6 

31.3 

50.0 

32 

1.75 

IndividualOs tyrimo projektai 
Individual research projects 

2.1 

14.3 

33.3 

33.3 

19.0 

21 

2.44 

Grupiniai projektai 
Group projects 

46.3 

16.4 

10.4 

14.9 

11.9 

67 

3.70 

Klases diskusijos 
Classroom discussions 

48.4 

19.4 

9.7 

12.9 

9.7 

31 

3.84 

Paskaitos 

Lectures 

56.0 

30.3 

43.0 

13.6 

10.0 

83 

3.99 

Sveciai pranesejai 
Guest speakers 

5.3 

5.3 

15.8 

0 

73.7 

19 

1.68 

Video 

Videos 

5.9 

30.6 

40.0 

10.6 

12.9 

85 

3.05 

Studentq pristatymai 
Student presentations 

27.8 

22.8 

17.7 

10.1 

21.3 

78 

3.24 

Kompiuterizuotos uzduotys 
Computerized assignments 

9.4 

9.4 

21.9 

18.8 

40.6 

32 

2.28 

Veikla mazose grupese 
Small group activities 

47.3 

15.4 

9.4 

13.9 

11.9 

66 

3.74 

Lenta 

Blackboard 

26.8 

22.0 

18.3 

19.5 

13.4 

82 

3.30 

Problema pagrjstos uzduotys 
Problem-based tasks 

8.9 

22.2 

17.8 

31.1 

20.0 

45 

2.68 

Vaidmenij zaidimai ir simuliacijos 
Role play/simulations 

0 

12.0 

16.0 

28.0 

44.0 

25 

1.96 

Pristatymai, naudojantis projektoriumi 
Power point presentations 

27.8 

22.8 

17.7 

10.1 

21.5 

79 

3.25 


Pastaba. Respondentai sugrupavo prioritetinius destymo metodus skaleje nuo 5 (dazniausiai pasirenkamas) iki 1 (reciausiai pasirenka- 
mas). N - pasirinkimij skaicius, M - vidurkis. 

Note. Respondents rated their preferred teaching/learning methods on a scale ranging from 5 (most preferred) to 1 (least preferred). N 
- number of hits, M - mean. 


VIDA SKUDIENE 

PAGRINDINig VADYBOS STUDIjg KOKYBE KINTANCIOJE UNIVERSITETO ERDVEjE • QUALITY OF UNDERGRADUATE MANAGEMENT STUDIES IN A CHANGING UNIVERSITY ENVIRONMENT 


171 


mui ar ribojancius sj pasirinkimq, aprasomosios statistikos 
metodus. Rezultatai rodo, kad 77 proc. respondentq mano, 
jog destymo metodLj kaita labai pagerino jq destymo efekty- 
vumq. Dauguma destytojq nelaiko destomo dalyko ribojan- 
ciu veiksniu (66 proc.) renkantis destymo metodq. Tik 25 proc. 
respondenti) nurode, kad tai, kaip destytojas suvokia studentq 
mokymosi poreikius, sqlygoja destymo technologijos pasi- 
rinkimq. Beveik 90 proc. destytojq teige, kad jq institucijos 
skatina naujq destymo metodqtaikymq. Tik 25 proc. respon- 
dentq nurode, kad institucijos vercia pasitelkti destymo me- 
todus, kai destoma didelems grupems. Taciau 75 proc. ap- 
klausiamq destytojq teige, kad laikas riboja jq gebejimus pa- 
sitelkti naujausiq destymo metodq. 

Paklausti, kadajq manymu, studentai geriausiai moko- 
si, 44 proc. is 126 respondentq, atsakiusiq j sj klausimq, 
teige, kad studentai geriausiai mokosi tuo atveju, kai akty- 
viai jsitraukia j studijq procesq. 8 proc. sake, kad studijavimo 
budai jvairuoja; daugelis siuo atveju teige, kad jie renkasi 
jvairius metodus, stengdamiesi prisiderinti prie jvairiq mo- 
kymosi stiliq. Atsakydami j klausimq, ar per pastaruosius 
metus yra pakeitg savo destymo metodus 56 proc. nurode, 
kad jq destymo metodai pastaraisiais metais tikrai pakito. 
Be to, 39 proc. destytojq nurode, kad keleriu metq laikotar- 
piu jie yra dalyvavq kursuose ar seminaruose apie destymo 
efektyvumo gerinimq. Paprasyti paaiskinti, kaip pasikeite jq 
destymo metodai per penkerius metus, 50 proc. respon- 
dentq nurode, kad atsisakyta paskaitos, o dazniau vedami 
uzsiemimai, skatinantys aktyvq studentq dalyvavimq ir inte- 
rakcijq. Tik 2 proc. nurode, kad jq destymo metodai kito 
priesinga linkme - dabar jie paskaitq skaito ne maziau, o 
daugiau. 4 proc. respondentq pabreze, kad jie turejo suma- 
zinti standartus del suprastejusiu studentu jgudziq ir nepa- 
kankamo jq pasirengimo paskaitoms. 


technique greatly enhanced their teaching effectiveness. 
Course subject did not appear to be a limiting factor for 
most faculty members (66 per cent) in their use of preferred 
teaching technique. Only 25 per cent respondents indicated 
that their perception of student learning needs influenced 
their choices of teaching technique. Almost 90 per cent of 
the faculty members viewed their institutions as supporting 
the use of innovative teaching methods. Only 25 per cent 
of the respondents felt forced by their institutions to use 
teaching techniques to teach big groups. Time constrains 
were viewed by 75 per cent of the faculty members as lim- 
iting their ability to innovative teaching techniques. 

When asked, “How do you feel students learn best?” 
44 per cent of the 1 26 who responded to that question said 
that students learn best when they are actively engaged in 
the learning process. 8% indicated that learning styles vary; 
many in this group said that they use different methods to 
accommodate different styles. To the question “How have 
you changed your teaching method during the last years?” 
56 per cent indicated that they have changed their teach- 
ing methods during the last years. Also, 39 per cent of the 
faculty indicated that they have recently taken a course or 
seminar on how to teach more effectively. When asked to 
explain how their instructional methods have changed in 
the last five years, 50 per cent of the respondents indicated 
a movement away from the straight lecture style toward 
increased student participation and interaction. Only 2 per 
cent indicated that they had moved in the other direction 
and were lecturing more instead of less. 4 per cent of the 
respondents indicated that they had lowered standards 
because of the decrease in student skill and lack of prepa- 
ration. 


2 lentele. Destymo metodi) pasirinkimq salygojantys veiksniai 
Table 2. Factors affecting teaching technique use 


KLAUSIMAS 

QUESTION 

5 

ATSAKYM0 DAZNUMAS (PROC.) / RESPONSE FREQUENCY (%) 

4 3 2 1 N 

M 

Esu jsitikinqs(— usi), kad mano pasirinktas destymo metodas 
skatina mokymosi efektyvumq 
1 believe that my preferred teaching technique 
enhances learning effectiveness 

28.2 

49.2 

21.0 

1.6 

0 

126 

4.04 

Mano suvokimas apie prioritetinius studentq mokymosi 
budus riboja mano destymo metodo pasirinkimq 
My perceptions of students’ preferred learning style limits 
my choice of teaching technique 

0.8 

24.2 

14.5 

51.6 

8.1 

123 

2.58 

Destomas dalykas riboja destymo metodu pasirinkimq 
Course subject limit the use of preferred teaching technique 

4.8 

20.2 

7.3 

51.6 

14.5 

122 

2.48 

Institucija skatina naujausiq metodq taikymq 

The institution supports the use of innovative techniques 

47.6 

41.9 

5.6 

4.0 

0.8 

126 

4.31 

Institucija reikalauja destyti didelems studentq grupems, 
taikyti tradicinius destymo metodus 
1 am forced by my institution to teach big groups using 
traditional teaching methods 

8.1 

16.1 

8.1 

52.4 

15.3 

126 

2.49 

Mano domejimqsi naujausiais destymo metodais riboja laikas 
Time constrains limit my interest in using innovative 
teaching techniques 

15.3 

35.5 

4.0 

35.5 

8.9 

123 

3.13 


Pastaba. Respondentai suskirste situaciniq veiksniq poveikj skaleje remdamiesi siais rodikliais: 5 (visiskai sutinku), 4 (sutinku), 3 (nesu 
tikras), 2 (nesutinku) ir 1 (visiskai nesutinku). N - pasirinkimq skaicius, M - vidurkis. 

Note. Respondents rated the effect of situational factors on a scale with the following anchors: 5 (strongly agree), 4 (agree), 3 (unsure), 
2 (disagree), and 1 (strongly disagree). N - number of hits, M-mean. 
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4 

ISVADOS 

Tyrimo rezultatai leidzia daryti sias isvadas: 

1. Nors akivaizdu, kad pastaruoju desimtmeciu padi- 
dejo demesys ir susidomejimas universitetinio destymo ir 
studijavimo universitetuose kokybe, siandien Baltijos vals- 
tybiq universitetq pagrindinese vadybos studijose paskaita 
ir auditorines diskusijos lieka dominuojanciais destymo 
metodais. 

2. Tirtose institucijose destymo metodai per pastaruo- 
sius metus pakito labai nezymiai, nors dauguma respon- 
dentq nurode, kad jie yra pakeitq destymo metodus ir da- 
bar dazniau pasitelkia naujus destymo projektus. Beveik 
trecdalis respondentq yra lankq kursus siekdami page- 
rinti savo destymo kokybq. 

3. Vadybos destytojai teige, kad institucijos labai re- 
mia naujq destymo metodq taikymq. Tik 25 proc. patyre 
institucijos spaudimq destyti didelems studentq grupems 
taikant tradicinius destymo metodus (paskaitas, pristaty- 
mus, naudojant vaizdo projektorius, irt. t.). Tai geras Bal- 
tijos valstybiq vadybos studijq personalo darbo vertinimas. 

4. Destytojai jsitikinq, kad prioritetiniq destymo meto- 
dq parinkimas skatina studijavimo efektyvumq: beveik 50 
proc. respondentq nurode, kad grupiniai projektai ir veik- 
la mazoje grupeje yra jq prioritetiniai destymo metodai. 
Sie tyrimo rezultatai rodo teigiamqfakulteto nariq poziurj j 
naujausiq metodq taikymq. 

5. Taciau atvejo studijos ir problemomis pagrjsto stu- 
dijavimo uzduotys, nors labiausiai meg iamos vadybos sri- 
ties svieteju, yra palyginti retai taikomi. 

6. Daugiau nei 50 proc. respondentq laikq nurode kaip 
jq gebejimqtaikyti naujausius destymo metodus ribojantj 
veiksni. Institucijos, kurios skatina naujausiq destymo me- 
todq panaudojimq, turi suprasti, kad destytojams reikia 
skirti pakankamai laiko tiems naujiems destymo meto- 
dams jsisavinti, o studentq skaicius auditorijoje gali buti 
tas ribojantis veiksnys, kuris trukdo tas naujoves pasitelk- 
ti savo darbe. 

Tyrimo rezultatai rodo kintancios universiteto aplinkos 
Baltijos valstybese jtakq isaugusiam susidomejimui vady- 
bos destymo kokybe. Baltijos valstybiq vadybos destyto- 
jai erne keisti tradicinius destymo metodus ir vis dazniau 
remtis naujausiais destymo metodais, orientuotais j stu- 
dentq, j patj procesq, skatinanciais daugiau dermesio jvai- 
rovei ir islaikanciais poziurj j studijas kaip j mokymosi vi- 
sq gyvenimq procesq, o ne vien tik pasirengimq kokiam 
nors egzaminui. Be to, vadybos destytojai nurode, kad 
sulauke dideles institucijq paramos emq taikyti naujau- 
sius destymo metodus. Nuo to, kaip destoma vadyba, 
priklauso ne tik studentq parengimas, bet ir Baltijos vals- 
tybiq ekonomikos sekme. Supratimas apie destymo ir 
studijavimo strategijq, kuri atitinka paradigmq kaitq ir ren- 
gia absolventus kaip ateities lyderius ir vadybininkus, lie- 
ka issukiu siandieninems Baltijos valstybiq vadybos stu- 
dijq institucijoms. Akivaizdu, kad tose vadybos studijas 
organizuojanciose institucijose, kurioms pavyks jdiegti ko- 
kybq j pagrindinq savo veiklq - destymq ir studijavimq - 
studentams bus teikiamas kokybiskesnis issilavinimas, o 
tai sqlygos salies ekonomikos ir visuomenes klestejimq. 


4 

CONCLUSIONS 

The following results derived from this study: 

1 . Despite clear indications of greater attention and in- 
creased interest in the quality of university teaching and lear- 
ning in the past decade, lecture and classroom discussion 
are the dominant teaching methods in undergraduate man- 
agement education in the Baltic States today. 

2. The teaching methods in the surveyed institutions have 
changed very little over the recent years, although many of 
the respondents indicated that they have changed their me- 
thods in the direction of innovative teaching projects, and al- 
most third of respondents have taken a course to improve 
teaching quality. 

3. The management faculty members indicated strong in- 
stitutional support for the use of innovative teaching tech- 
niques. Only 25 per cent felt pressure from their institutions to 
teach big groups using traditional teaching methods (lectures, 
power point presentations, etc.), which is good news for staff 
at the Baltic management educational institutions. 

4. The faculty believes that their preferred teaching tech- 
nique enhances learning effectiveness: almost 50 per cent of 
the respondents indicated group projects and small group 
activities as their preferred teaching methods. These findings 
demonstrate a positive view on the part of faculty members 
with regard to using innovative teaching techniques. 

5. The teaching techniques, case studies and problem- 
based tasks, most strongly preferred by management edu- 
cationalists, are used fairly rarely. 

6. More than 50 per cent of respondents viewed time con- 
strains as a limiting factor in their ability to use innovative tea- 
ching techniques. Institutions interested in encouraging the 
use of innovative teaching methods to aid instruction may 
find that faculty members will need sufficient time to learn 
new teaching techniques and should realize that class enrol- 
ment size might deter teachers from using innovative tea- 
ching techniques. 

To sum up, the results of the survey indicate that chan- 
ging university environment in Baltic States has led to in- 
creased interest in the quality of management teaching. The 
management educators in the Baltic States have begun to 
alter the traditional instructional techniques to include more 
innovative teaching techniques, teacher-centered, process- 
oriented teaching focusing greater attention on diversity and 
maintaining a view of learning as a life-long process rather 
than something to prepare for an exam. Moreover the ma- 
nagement faculty members indicated strong institutional sup- 
port for the use of innovative teaching techniques. How ma- 
nagement is taught is critical for students’ success as well as 
Baltic States’ economy success. Understanding and using 
teaching and learning strategies that correspond to paradigm 
shift and educate graduates as aspiring future leaders and 
managers remains a challenge for today’s Baltic States’ ma- 
nagement educational institutions. Obviously management 
institutions by achieving the goal of embedding quality in their 
core activities - teaching and learning - students would re- 
ceive greatly improved higher education quality and, as a re- 
sult, their country’s economy and society would prosper. 
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